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Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

Planning (1): 

Develops learning 

objectives which are 

appropriate for the 

subject, grade level, and 

College and Career Ready 

Standards (CCRS); and are 

measureable and identify 

criteria for mastery. 

Several objectives are inappropriate for 

the subject area/developmental level of 

learners by being either too difficult or 

too easy for students. Objectives are not 

stated in measurable terms, do not 

include criteria, and/or are not 

appropriately connected to the College 

and Career Ready Standards (CCRS).  

One or more objective(s) is inappropriate for 

the subject area/developmental level of 

learners by being either too difficult or too 

easy for students. One or more objective(s) is 

not stated in measurable terms, does not 

include criteria, and/or is not appropriately 

connected to the College and Career Ready 

Standards (CCRS).  

All objectives are appropriate for subject 

area/developmental level of learners, are 

connected appropriately to the College and 

Career Ready Standards (CCRS), and provide 

appropriate challenges for students (tasks are 

neither too easy nor too difficult). Objectives 

are measurable and objectives identify 

criteria.  

Objectives are appropriate for the subject 

area/developmental level of learners, are 

explicitly connected to the College and Career 

Ready Standards (CCRS), and provide 

appropriate challenges for students (tasks are 

neither too easy nor too difficult). Objectives 

incorporate multiple domains of learning or 

content areas. Objectives are measurable and 

each contains criteria for mastery.  

Planning (2): 

Plans appropriate and 

logically sequenced 

instructional strategies 

tied to objectives. 

Instructional strategies are incongruent 

with objectives. Some strategies are 

developmentally inappropriate. The 

sequence of the lesson may be illogical, 

with gaps in progressions. Learning tasks 

are arranged randomly in the lesson with 

steps between progressions either too 

large or too small to facilitate skill 

mastery.  

Most instructional strategies are congruent 

with objectives. The sequence of the 

lesson(s) is somewhat logical, with a few 

gaps in progressions.  

Most instructional strategies are congruent 

with objectives. The sequence of the lesson(s) 

is logical, with few gaps in progressions. 

Learning tasks are arranged in sequential and 

progressive steps to facilitate learning.  

Instructional strategies are consistently 

congruent with objectives. All strategies are 

developmentally appropriate and address a 

variety of student needs. The sequence of the 

lesson is logical, with no gaps in progressions.  

Learning tasks allow students to begin and end 

at different levels based on individual 

readiness. Progressions are sequential and 

progressive with opportunities for 

students to extend tasks to increase or decrease 

the challenge.  

Planning (3): 

Plans for adaptations to 

accommodate for 

differences in individual 

needs, abilities, interests 

and learning styles.  Is 

able to provide a rationale 

The teacher candidate does not plan or 

minimally plans for adaptation for 

individual differences 

(needs/abilities/interests/learning styles). 

Instruction is not individualized and a 

"one size fits all" approach is taken. The 

There is some planning for adapting for 

individual differences (all ability levels). 

Instruction is somewhat varied and student 

needs are addressed in plans. Only one of 

the following is present: 

The teacher candidate articulates an 

appropriate rationale for adaptations  

Most plans include instructional adaptations 

for individual differences (all ability levels) 

based on differing abilities for at least one 

student. Student needs (e.g., motivation, 

interest, and learning styles) are addressed in 

plans. The teacher candidate can articulate an 

appropriate rationale for adaptations and 

Plans routinely reflect sophisticated 

adaptations for abilities (all levels) and needs 

(interests, motivation, and learning styles) with 

a sound rationale. Adaptations are provided for 

students with identified disabilities as well as 

others who are English Language Learners or 

who have learning problems or are gifted. The 



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

for adaptations, and 

lesson plans reflect high 

student expectations. 

teacher candidate uses one instructional 

model/approach throughout the lesson.  

OR  

The teacher candidate uses multiple 

instructional models/approaches 

throughout the lesson to account for 

variations in learning styles and prior 

experiences.  

plans include high and realistic expectations 

for students. The teacher candidate uses 

multiple instructional models/approaches 

throughout the lesson to account for 

variations in learning styles and prior 

experiences.  

teacher candidate uses multiple instructional 

models/approaches throughout the lesson to 

account for variations in learning styles and 

prior experiences. Plans include high and 

realistic expectations for students. Students are 

given multiple choices within practice tasks 

based on individual differences.  

Planning (4): 

Plans for appropriate 

formative and summative 

assessment(s) that allow 

students to show mastery 

of the lesson’s central 

focus and learning 

objectives (e.g., 

opportunities for students 

to summarize or share 

what they learned). Plans 

for maintaining a record 

of student performance.  

No evidence (or minimal evidence) of 

planning using formative or summative or 

standardized assessment. No plan for 

record keeping or analysis of data. 

Assessments do not match the lesson 

objectives/CCRS. Learning opportunities 

are not based on pre- assessments and 

students' developmental levels.  

There is some evidence of planning using 

formative or summative or standardized 

results. Some effort is made relative to 

record keeping and data analysis. 

Assessments match some lesson objectives 

and the objectives/CCRS. At least one pre-

assessment matches students' 

developmental levels.  

Appropriate and multiple strategies to assess 

student learning are used (paper-and-pencil 

tests, observational checklists, etc.) regularly. 

Planned assessments are appropriate for the 

lesson and/or the CCRS. Some analysis of 

results is noted. Student progress is recorded 

and formative and summative, or 

standardized assessment results are used to 

make subsequent changes to lesson plans. 

Learning opportunities are based on pre-

assessment and students' developmental 

levels.  

Assessment planning reflects sophisticated 

multiple use of assessments. On-going 

assessments as well as formative and 

summative or standardized assessments are 

used in many contexts. Record keeping 

provides detailed information on students and 

can be transformed into a format that is 

accessible to others (e.g., 

parents/administrators). Learning 

opportunities are based on pre-assessment and 

students' developmental levels.  

Planning (5): 

Plans lessons that 

demonstrate a respect and 

understanding for cultural 

and linguistic diversity, 

including strategies that 

facilitate second language 

acquisition when 

appropriate. 

Instruction and plans do not reflect (or 

minimally reflect) the cultural diversity 

and linguistic needs of the students in the 

classroom. Verbal communication is the 

only method used to communicate 

managerial or instructional behaviors.  

Instruction and plans reflect some effort to 

address the cultural and linguistic needs of 

students. Instructional and managerial 

strategies are diversified, but have limited 

success in facilitating language acquisition 

and effectively responding to the needs of 

students from culturally/ethically diverse 

backgrounds.  

Cultural and linguistic diversity of the 

students in the class is addressed either 

through instructional content, strategies, 

and/or materials. Management and 

instructional strategies facilitate language 

acquisition and are responsive to the needs of 

students from culturally/ethnically diverse 

backgrounds.  

Extensive efforts are made to meet the cultural 

and linguistic diversity of the students in the 

classroom through a variety of ways: 

instructional content, strategies and materials. 

The teacher candidate uses multiple 

instructional and managerial strategies to 

facilitate language acquisition and to address 

cultural/ethnic differences.  



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

Instruction (6): 

Demonstrates a deep 

knowledge of content and 

implements effective 

instruction for students 

using appropriate CCRS, 

including opportunities 

for students to practice 

content-specific academic 

language/vocabulary. 

Knowledge of content is minimal and 

instruction is not adequate to meet the 

CCRS.  Objectives or learning tasks are 

not linked to and are inappropriate for the 

identified CCRS.  

The teacher candidate demonstrates a basic 

knowledge of his/her content field. Some 

objectives, instruction, and practice tasks can 

be directly linked to the identified CCRS. 

Some class content, instructional approach, 

and learning tasks can be linked to student 

mastery of the CCRS.  

The teacher candidate demonstrates a deep 

knowledge of his/her content field. 

Objectives, instruction, and practice tasks can 

be directly linked to the identified CCRS. 

Chosen class content, instructional approach, 

and learning tasks can be linked to student 

mastery of the CCRS.  

The depth of knowledge of content area is 

exceptional. Lessons reflect an in-depth 

knowledge of the content in the discipline. 

Lessons extend the requirements of the 

standards through instructional and learning 

tasks. Standards are thoroughly addressed 

within all lessons and mastery of lesson content 

can lead students to demonstrate mastery of 

the CCRS.  

Instruction (7): 

Provides learning 

experiences that allow 

students to form 

connections between the 

specific subject area and 

other disciplines (e.g., 

how and why these 

connections are 

important). 

Connections are not made or made 

infrequently. The teacher candidate fails 

to plan for the integration of knowledge 

from other content areas (including, 

reading, writing, and mathematics) into 

the lesson. The teacher candidate only 

deals with the "how" and not the "why" of 

the learning experience.  

Some lessons contain aspects that enable 

students to make connections with their 

prior or future learning in other subjects or 

disciplines. The teacher candidate plans for 

and integrates content from other disciplines 

into the lesson (including, reading, writing, 

and mathematics). The teacher candidate 

deals primarily with the "how" and not the 

"why" of the learning experience.  

Many lessons contain aspects that enable 

students to make connections with their prior 

or future learning in other subjects or 

disciplines. The teacher candidate plans for 

and integrates content from other disciplines 

into the lesson (including, reading, writing, 

and mathematics). The teacher candidate 

deals with not only the "how" but the "why" of 

the learning experience.  

Connections to prior and future learning in 

other subject areas are routinely made. 

Interdisciplinary instruction is frequent 

(including, reading, writing, and mathematics). 

The teacher candidate deals with the "how" and 

"why" of the learning experience. Students 

make application of the content to real-world 

examples.  

Instructional (8):  

Assists students in 

connecting subject matter 

to prior learning and 

everyday life. 

 

The teacher candidate does not make the 

subject matter more meaningful to 

students by employing practical 

applications or by using the students' 

experiences/prior knowledge.  

The teacher candidate makes a limited 

attempt to make the subject matter more 

meaningful for students by employing 

practical applications and/or using the 

students' experiences/prior knowledge.  

The teacher candidate effectively makes the 

subject matter more meaningful for students 

by employing practical applications and/or 

using the students' experiences/prior 

knowledge.  

The teacher candidate consistently and 

effectively makes the subject matter more 

meaningful for students through the use of 

creative and innovative practical applications 

and by using the students' experiences/prior 

knowledge.  

Instruction (9): 

Uses instructional 

judgment and flexibility in 

the implementation and 

The teacher candidate displays minimal 

instructional judgment in adjusting 

instruction in response to student needs 

and/or environmental variables. The 

The teacher candidate inconsistently 

displays instructional judgment by making 

appropriate instructional adjustments in 

response to student performance and/or 

The teacher candidate displays instructional 

judgment by making appropriate instructional 

adjustments in response to student 

performance and/or other variables. The 

The teacher candidate consistently displays an 

outstanding level of instructional judgment by 

making appropriate instructional adjustments 

in response to student needs and/or other 



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

adaptation of the lesson 

based on student 

responses. 

teacher candidate does not demonstrate 

flexibility in the lesson or with students 

by remaining on script without regard to 

student responses.  

other variables. The teacher candidate 

inconsistently demonstrates flexibility in the 

lesson or with students by adjusting the 

lesson to the changing environment based 

on student responses.  

teacher candidate demonstrates flexibility in 

the lesson or with students by adjusting the 

lesson to the changing environment based on 

student responses.  

variables. The teacher candidate demonstrates 

flexibility and creativity when adjusting the 

lesson based on student responses. Student 

responses to these adjustment reflect increased 

learning.  

Instruction (10):  

Uses a variety of 

instructional strategies, 

including, demonstrations 

and direct and indirect 

instruction to actively 

engage all students. 

The teacher candidate rarely 

demonstrates the use of multiple 

strategies to engage students in lessons. 

Only one instructional approach is used 

in the lesson(s). The teacher candidate 

does not use effective demonstrations or 

link learning tasks to lesson 

objectives/standards.  

The teacher candidate demonstrates some 

us of multiple strategies to engage students 

in lessons. Two instructional strategies are 

used in the lesson. The teacher candidate 

uses limited demonstration or links some, 

but not all, learning tasks to lesson 

objectives/standards.  

The teacher candidate effectively and 

frequently employs multiple instructional 

strategies to engage students. At least three 

instructional approaches including direct and 

indirect instructional formats are used in the 

lesson. The teacher candidate uses effective 

demonstrations and links learning tasks 

directly to lesson objectives.  

The teacher candidate effectively and 

consistently employs multiple instructional 

strategies (more than three) including both 

direct and indirect approaches to engage all 

students. The teacher candidate uses multiple 

demonstrations during the lesson and links all 

learning tasks to specific lesson 

objectives/standards.  

Instruction (11): 

Integrates technology 

media into instructional 

activities and actively 

engages students in the 

use of this technology. 

The teacher candidate does not integrate 

any form or technology into teaching and 

learning activities or the degree of 

technology integration is superficial or 

incidental to the lesson(s) (e.g., uses a 

computer to type lesson plans, shows a 

video or uses an overhead projector).  

The teacher candidate integrates at least one 

form of technology media during teaching 

activities (e.g., candidate uses a PowerPoint 

presentation or digital video presentation 

during instruction), but P-12 students are not 

directly engaged with using the technology 

during learning activities.  

The teacher candidate integrates at least one 

form of technology media during teaching 

and learning activities, and P-12 students are 

engaged with using the technology during 

learning activities (e.g., P-12 students use 

multimedia software, spreadsheet for data 

analysis, digital video, or assistive technology 

during learning activities).  

The teacher candidate integrates at least one 

form of technology media during teaching and 

learning activities, and P-12 students are 

extensively engaged with the technology 

during learning activities (e.g., P-12 students 

use multimedia software to create 

presentations; P-12 students use 

spreadsheet/graphing software to analyze data; 

P-12 students use digital video to tell a story; P-

12 students with special needs/ESL use 

assistive technology to meet curricular 

objectives).  

Instruction (12):  

Utilizes open-ended, 

probing questions to 

expand student learning 

and encourage students 

Students have limited opportunities (less 

than three) to problem solve, explore, or 

be involved in critical thinking activities 

during the lesson.  

The teacher asks mostly factual questions 

and no higher-order questions. The teacher 

candidate provides case scenarios and 

provides examples with limited 

effectiveness. More than one instructional 

The teacher candidate asks questions, poses 

scenarios, provides examples, and uses a 

variety of instructional formats such as asking 

students probing questions and encouraging 

The teacher candidate asks higher order 

questions requiring students to synthesize and 

apply information in authentic environments. 

Students actively engage in critical thinking and 

problem-solving during the lesson.  



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

to engage in critical 

thinking and problem 

solving. 

 

format is used, and there is limited effort to 

ask probing questions, encourage students 

to engage in critical thinking and problem 

solving.  

students to engage in critical thinking and 

problem solving.  

Instruction (13): 

Ethically uses a variety of 

assessments to 

demonstrate and check 

for student learning and 

to modify instruction to 

provide feedback to 

students (e.g., unbiased 

assessments to 

accommodate needs of 

diverse learners). Involves 

students in monitoring 

their progress. 

 

The teacher candidate does not use or 

makes minimal use of assessment 

(informal observations as well as planned 

assessments) during instruction. The 

teacher candidate cannot demonstrate 

his/her impact on student learning. The 

teacher candidate does not use 

assessment to inform instruction, provide 

feedback, or communicate student 

progress. The teacher candidate makes no 

use of self or peer assessment.  

The teacher candidate makes limited use of 

assessment (informal observations as well as 

planned assessments) to demonstrate 

student learning, to make modifications 

during instruction, provide feedback to 

students, and to communicate student 

progress. The teacher candidate uses at least 

one form of assessment, which may or may 

not include guided self and peer 

assessments.  

The teacher candidate frequently and ethically 

uses assessment (informal observations as 

well as planned assessments that are free of 

bias) to demonstrate student learning, to 

make modifications during instruction, 

provide feedback to students, and to 

communicate student progress. Students use 

the results of assessment/feedback to guide 

their learning. The teacher candidate uses a 

variety of assessments including guided self 

and peer assessments.  

The teacher candidate consistently and 

ethically uses a variety of assessment strategies 

(informal observations as well as planned 

assessments that are free of bias) to 

demonstrate student learning, to make 

modifications during instruction for all 

students, provide feedback to students, and to 

communicate student progress. Students 

actively use the results of assessment/feedback 

to guide their learning. Multiple sources of 

evidence demonstrate that instruction has been 

modified based on an analysis of assessment 

results.  

Classroom Management 

(14): 

Promotes positive, 

collaborative peer 

interactions. 

The teacher candidate makes minimal use 

of strategies or learning tasks which 

require students to work collaboratively 

and/or makes minimal efforts at 

encouraging positive relationships among 

students in the classroom. The teacher 

candidate allows inappropriate 

interactions (e.g., trash talking) among 

students during activity. 

The teacher candidate makes use of some 

strategies or plans learning tasks which 

require students to work collaboratively 

and/or makes some efforts at encouraging 

positive relationships among students in the 

classroom. The teacher candidate does not 

permit inappropriate interactions (e.g., trash 

talking) during activity, but does not 

effectively reward students who encourage 

other students.  

The teacher candidate makes frequent use of 

strategies or plans learning tasks which 

require students to work collaboratively 

and/or makes efforts at encouraging positive 

relationships among students in the 

classroom. The teacher candidate does not 

permit inappropriate interactions (e.g., trash 

talking) during activity and rewards students 

who encourage other students.  

The teacher candidate uses strategies and 

learning tasks which require students to work 

collaboratively, and debriefs the activity on 

appropriate student interactions. The teacher 

candidate consistently provides feedback on 

student communication with each other.  

Classroom Management 

(15): 

The teacher candidate does not employ 

effective classroom management 

The teacher candidate infrequently uses 

positive, proactive strategies to effectively 

The teacher candidate consistently uses 

positive, proactive strategies to effectively 

The teacher candidate consistently employs a 

variety of positive, proactive approaches to 



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

Creates and maintains a 

positive, proactive, 

engaging, safe, and 

inclusive classroom 

environment conducive 

for learning. 

strategies or relies excessively on punitive 

strategies. Behavior issues are addressed 

insufficiently or ineffectively.  

manage the classroom and to include most 

students. Behavior issues are addressed, but 

not always immediately, efficiently, or 

effectively.  

manage the classroom and to include all 

students. Behavior issues are immediately, 

efficiently, and effectively addressed.  

effectively manage the classroom and to 

include all students. Little time is needed for 

classroom management.  

Classroom Management 

(16): 

Implements effective 

rules, procedures, and 

routines, and there is a 

clear indication of a 

classroom management 

system that promotes 

respect and responsibility. 

The teacher candidate has difficulty in 

implementing classroom rules, 

procedures, and routines. Managerial 

routines are not present and no systems 

are in place for distribution/return of 

materials, attendance, finding a partner or 

creating a group, and other routines.  

The teacher candidate inconsistently 

implements classroom rules, procedures, 

and routines to minimize behavioral 

problems in the classroom. Managerial 

routines are inconsistently used and a 

limited system is in place for 

distribution/return of materials, attendance, 

finding a partner or creating a group, and 

other routines.  

The teacher candidate consistently 

implements classroom rules, procedures, and 

routines that result in a classroom that has 

minimal behavioral problems. Managerial 

routines are present and a system is in place 

for distribution/return of materials, 

attendance, finding a partner or creating a 

group, and other routines. The teacher 

candidate sometimes collaborates with 

students to promote a positive classroom 

environment that promotes respect and 

responsibility.  

The teacher candidate implements highly 

effective classroom procedures and routines 

that result in a classroom that runs smoothly 

and harmoniously. Rules are logical, 

reasonable, and consistent with clear 

consequences for discipline issues. Space use is 

maximized through careful planning with 

students participating in the organization of the 

space for their use. The teacher candidate 

consistently collaborates with students to 

promote a positive classroom environment that 

promotes respect and responsibility.  

Classroom Management 

(17):  

Provides smooth 

transitions between 

activities, maximizes 

instructional time, and 

implements introductions 

and closures in the 

lessons. 

The teacher candidate does not plan for 

transitions or is unable to effectively 

implement planned transitions without 

behavioral problems. The teacher 

candidate does not or rarely provides an 

introduction or lesson closure. Students 

spend an excessive amount of time (over 

30 seconds) in transition from learning 

tasks to learning tasks.  

The teacher candidate inconsistently uses 

strategies that are effective in minimizing 

behavioral problems and in maximizing 

instructional time. The teacher candidate 

provides limited introductions and closures 

frequently in lessons. Transitions between 

learning tasks are planned for and executed 

in under 30 seconds.  

The teacher candidate consistently uses 

strategies that are generally effective in 

minimizing behavioral problems and in 

maximizing instructional time. The teacher 

candidate provides introductions and closures 

frequently in lessons. Transitions between 

learning tasks are planned for and executed in 

under 30 seconds.  

The teacher candidate consistently employs 

very effective strategies for transitions that 

minimize behavioral problems and maximize 

instructional time. The teacher candidate 

consistently provides very effective 

introductions and closures in lessons. 

Transitions are linked directly to classroom 

objectives, and provide practice/review 

opportunities for students. Multiple methods 

for transition are used during the class period.  

Professionalism and 

Collaboration (18):  

The teacher candidate displays difficulty 

in oral, written, and/or nonverbal 

The teacher candidate maintains marginally 

acceptable oral, written, and/or nonverbal 

The teacher candidate maintains acceptable 

oral, written, and/or nonverbal 

The teacher candidate uses highly effective, 

oral, written, and/or nonverbal communication 



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

Demonstrates acceptable 

oral, written, and 

nonverbal 

communication 

consistent with the 

expectations of a college 

graduate. 

communication with others in the school 

environment (students, parents, 

colleagues, supervisors, or 

administrators). The teacher candidate 

uses inappropriate language or demeanor 

with parents, administrators, colleagues, 

or students.  

communication with others in the school 

environment (students, parents, colleagues, 

administrators, or supervisors). The teacher 

candidate demonstrates marginally 

appropriate language and communication 

with parents, administrators, colleagues, and 

students.  

communication with others in the school 

environment (students, parents, colleagues, 

administrators, or supervisors). The teacher 

candidate uses appropriate language and 

communication with parents, administrators, 

colleagues, and students.  

with others in the school environment. The 

teacher candidate actively seeks input and 

counsel from students, parents, colleagues, 

administrators, or supervisors concerning 

teaching effectiveness.  

Professionalism and 

Collaboration (19): 

Creates a positive rapport 

with students, parents, 

colleagues, 

administrators, and 

supervisors. 

The teacher candidate displays difficulty 

in establishing productive relationships 

and maintaining rapport with others in 

the school environment (students, 

parents, colleagues, administrators, or 

supervisors). The teacher candidate does 

not handle conflicts in a professional 

manner.  

The teacher candidate inconsistently 

establishes and maintains relationships and 

rapport with others in the school 

environment (students, parents, colleagues, 

administrators, or supervisors). The teacher 

candidate handles conflicts inconsistently, 

but in a professional manner.  

The teacher candidate consistently establishes 

and maintains productive relationships and 

acceptable rapport with others in the school 

environment (students, parents, colleagues, 

administrators, or supervisors). The teacher 

candidate handles conflicts in a professional 

manner.  

The teacher candidate initiates productive 

relationships and maintains a high level of 

positive rapport with students, parents, 

colleagues, administrators, and supervisors. 

The teacher candidate finds creative solutions 

to conflicts and is willing to compromise.  

Professionalism and 

Collaboration (20): 

Engages in collaborative 

activities with students, 

parents, supervisors, and 

colleagues. 

The teacher candidate does not attend 

mandatory collaborative meetings (e.g., 

school-wide, departmental, grade-level, 

extracurricular, or IEP/Section 504 

meetings). The teacher candidate does 

not engage in collaborative planning with 

supervisors, students, parents, and/or 

colleagues.  

The teacher candidate participates in some, 

but not all, mandatory collaborative 

meetings (e.g., school-wide, departmental, 

grade-level, extracurricular, or IEP/Section 

504 meetings) to facilitate student learning 

and growth. The teacher candidate engages 

in some collaborative planning with 

supervisors, students, parents, and/or 

colleagues.  

The teacher candidate participates in 

mandatory collaborative meetings (e.g., 

school-wide, departmental, grade-level, 

extracurricular, or IEP/Section 504 meetings) 

to facilitate student learning and growth. The 

teacher candidate engages in collaborative 

planning with supervisors, students, parents, 

and/or colleagues.  

The teacher candidate participates in the 

school's professional development activities, 

and actively participates as a contributing 

member in collaborative meetings (e.g., school-

wide, departmental, grade-level, 

extracurricular, or IEP/Section 504 meetings) to 

facilitate student learning and growth. The 

teacher candidate engages in extensive 

collaborative planning with supervisors, 

parents, and/or colleagues. The teacher 

candidate volunteers for additional 

duties/responsibilities within the school 

setting.  

Professionalism and 

Collaboration (21):  

The teacher candidate displays repeated/ 

significant difficulty in one or more 

The teacher candidate displays a few 

difficulties in one or more of professional 

The teacher candidate conducts self in an 

appropriate manner in terms of appearance, 

The teacher candidate conducts self in an 

exemplary manner in terms of appearance, 



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

Presents self in a 

professional manner in 

terms of appearance, 

attitude, attire, conduct, 

preparation/organization 

of materials, and is a role 

model for students. 

professional behaviors: appearance, 

attitude, attire, conduct, or 

preparation/organization.  

behaviors: appearance, attitude, attire, 

conduct or preparation/organization.  

attitude, attire, conduct, and 

preparation/organization. The teacher 

candidate is a role model for students.  

attitude, attire, conduct, and 

preparation/organization. The teacher 

candidate is an exemplary role model for 

students.  

Professionalism and 

Collaboration (22):  

Maintains an appropriate 

level of professional ethics 

in terms of personal 

conduct, academic 

integrity, emotional 

maturity, and legal 

mandates/school policy 

(e.g., IEP/Section 504 

accommodations). 

The teacher candidate displays frequent 

and/or significant problems in the school 

setting in any one of the following areas: 

personal conduct, academic integrity, 

emotional maturity, and legal mandates 

and school policy.  

The teacher candidate inconsistently 

displays acceptable behavior in the school 

setting in each of the following areas: 

personal conduct, academic integrity, 

emotional maturity, and legal mandates and 

school policy.  

The teacher candidate displays acceptable 

behavior in the school setting in each of the 

following areas: personal conduct, academic 

integrity, emotional maturity, and legal 

mandates and school policy.  

The teacher candidate consistently displays 

exemplary personal conduct, academic 

integrity, and emotional maturity in the school 

setting. The teacher candidate adheres to local, 

state, and national policies and legal mandates.  

Professionalism and 

Collaboration (23):  

Reflects on teaching by 

identifying opportunities 

to modify instruction or 

implement changes based 

on reflections. 

The teacher candidate does not use a 

reflective cycle (description of teaching, 

justification of teaching, performance, 

critique of teaching, setting of goals) to 

modify instruction or implement change 

based on reflection.  

The teacher candidate inconsistently uses a 

reflective cycle (description of teaching, 

justification of teaching, performance, 

critique of teaching, setting of goals) to 

modify instruction or implement change 

based on reflection.  

The teacher candidate consistently uses a 

reflective cycle (description of teaching, 

justification of teaching, performance, critique 

of teaching, setting of goals) to modify 

instruction or implement change based on 

reflection.  

The teacher candidate consistently and 

effectively uses a reflective cycle (description of 

teaching, justification of teaching, performance, 

critique of teaching, setting of goals) to modify 

instruction or implement change based on 

reflection. Changes based on reflection are 

placed into effective action.  

Professionalism and 

Collaboration (24): 

Communicates in ways 

that demonstrate 

sensitivity to all students 

The teacher candidate demonstrates 

insensitivity to differences among 

students by such behaviors as dividing 

students by gender, making inappropriate 

comments (throw like a girl, etc.), and 

The teacher candidate inconsistently 

demonstrates sensitivity to all students by 

using non-biased methods to divide students 

into groups, accounts for ethnic and cultural 

differences by allowing students some 

The teacher candidate consistently 

demonstrates sensitivity to all students by 

using non-biased methods to divide students 

into groups, accounts for ethnic and cultural 

differences by allowing students some 

The teacher candidate not only demonstrates 

sensitivity to all students, but also actively 

encourages the acceptance of these differences 

among students by carefully planning 

appropriate learning experiences.  



 

Indicator 

Level 1 

Ineffective Beginning Teacher  

Level 2 

Developing Beginning Teacher  

Level 3 (Final Target) 

Effective Beginning Teacher  

Level 4 

Exemplary Beginning Teacher  

by using non-biased 

strategies and methods 

during instruction. 

failing to account for cultural, ethnic, or 

ability differences in classes (e.g., failure 

to include students with special needs 

into activities).  

decision making during the lesson, and 

includes most students in the class 

regardless of ability.  

decision making during the lesson, and 

includes all students in the class regardless of 

ability.  

Professionalism and 

Collaboration (25):  

Is receptive to 

constructive criticism 

from mentor teacher, 

supervisor, and 

administrators and 

incorporates feedback. 

 

The teacher candidate does not 

incorporate feedback from others or 

complies minimally and/or does not 

receive criticism in a mature manner. The 

teacher candidate does not use outside or 

available resources to improve teaching 

effectiveness. The teacher candidate fails 

to construct a plan for future professional 

growth.  

The teacher candidate receives criticism in a 

mature manner, but does not always 

incorporate feedback. Based on constructive 

criticism from supervisors, the teacher 

candidate makes a minimal effort to use 

available outside resources to improve 

teaching effectiveness. The teacher 

candidate has an incomplete plan for future 

professional growth.  

The teacher candidate receives criticism in a 

mature manner and consistently 

demonstrates incorporation of feedback. 

Based on constructive criticism from 

supervisors, the teacher candidate uses 

available outside resources to improve 

teaching effectiveness. The teacher candidate 

has a written plan for future professional 

growth.  

The teacher candidate not only incorporates 

feedback from others and receives criticism in a 

mature manner, but also consistently and 

effectively seeks feedback and uses it to 

improve performance. The teacher candidate 

uses available outside resources to improve 

teaching effectiveness and develops a detailed 

written plan for professional growth.  

 


